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abstract 



Emohasizing Europe’s role in the growth of Western 
institutions and ideals, this guide stresses the development of 
skills necessary for active participation in democratic processes. An 
introductory unit on the Renaissance and the Peformation is followed 
by units on (1) the political events fostering the growth of the 
modern national state and the economic, cultural, and social forces 
creating the Age of Enlightenment; (2) the nationalism, imperialism, 
and political, industrial, social, and cultural revolutions of the 
late 18th and 19th centuries; (3) the global consequences of the 
interests and problems of 20th-century Europe; and (4) the impact of 
modern scientific and technical achievements on people’s lives, 
especially in the creative arts. The units’ learning activities are 
grouped under eight headings; geographical factors, moral and 
sniritual values, democracy and totalitarianism, political and human 
freedom, contributions of European nations, great leaders, sources, 
and deductive and inductive reasoning. Evaluation methods are 
suggested for each activity. (JM) 
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This Ibistruetional Guide for HDdem Europe it intended 
specifically for tliose students idio are interested in 
studying in depth sndem European civilisation and its 
inpact on world affairs* The publication will assist 
teachers in developing a greater understanding of the 
significant characteristics of aodem tisMSy including 
growth of scientific knowledge* econonic interdependence* 
deoDcrfitic ide as and practices* nationalisn* inperialisn* 
and intemationalisa* The course also will help to 
deepen the understanding of the contributions nade by 
European civilisation to the Aaerican heritage* 

This guide has been prepared in cowpliance with the 
following Ttrovisions of the California Education Cede: 

7551* The governing board of any school 

district shal*. enforce in the sdiools 
the course of study and the use of 
textbooks prescribed and adopted by 
the proper authority* 

13556* Every teacher in the public sdiools 
shall enforce the course of study* 
the use of legally authorised text* 
books* and the roles and regulations 
prescribed for schools* 

The instructional guide as developed* presents the concepts 
diidi constitute the basic course content* 
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TO THE TEACHER 



This experimental instructional guide has been prepared to 
assist teachers of the course in Modern Europe in planning 
daily lessons xdiich will lead students to understand the key 
concepts that are developed. 

Teachers will observe that the suggested learning activities 
have been organized within the following areas: 

Geographical Factors 
Moral and Spiritual Values 
Democracy and Totalitarianism 
Political and Huoian Freedom 
Contributions of European Nations 
Great Leaders 
Sources 

Deductive and Inductive Reasoning. 

This approach affords an opportunity to develop a program of 
instruction which will be meaningful for students and which 
will provide for individual differences. In addition* learning 
activities should help to continue the development of social 
studies skills begun in previous courses. 

A textbook sttidy for Modern Europe recently T^as completed. The 
newly authorized textbooks ^d.11 provide basic information that 
can be used within the framework establish^:-! in this instructional 
guide. Teachers also are advised to make extensive use of class- 
room sets of various magazines that t;ill provide additional in- 
formation. Students should be encouraged to utilize library 
facilities and to explore other resources. 

Suggested cross-references appear in textbook correlations* which 
may be obtained from the Secondary Social Studies office* 
Instructional Planning Branch. The lists have been developed to 
assist teachers in selecting the most useful textbooks for specific 
classes* to illustrate the variety of instructional materials 
currently available* and to facilitate the use of multiple text- 
books in teaching of the social studies. 
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OBJECTIVES AND EVALUATION 



Objectives 

The primary purpose of the course In Modern Europe Is to enrich the student's 
knowledge and understanding of Europe's role In the development of Western 
Ideals and Institutions. The student will learn about the rise of the modern 
national state system; the Ideological conflicts, ranging from the Refor- 
mation to communism; the development of capitalism and Its competitors; the 
struggle between the forces of freedom and of totalitarianism; the scientific 
and technological revolutions; and the cultural contributions of Europeans 
that are a part of Western civilization. 

This course also seeks to provide the student xjith additional opportunities 
for the development of essential skills in the social studies, xThich make 
It possible for him to become an active participant in the democratic 
processes. Toward these ends, this course will help the student to: 

“ Derive understanding of how geographical factors, human and 
natural resources, traditions, history. Ideology, and Insti- 
tutions have shaped the present European community. 

” Recognize that moral and spiritual values of Western society 
have deep roots in European civilization. 

” Inquire Into the conditions which made it possible for Europe, 
the birthplace of some forms of democracy, also to have ex- 
perienced some forms of totalitarianism. 

- Recognize how the struggle for political and human freedom in 
Europe, guaranteed by law and practiced by governments, has 
been a constant, never-ending one. 

- Determine the extent to ^dilch each of the nations of Europe 
has contributed to the advancement and growth of European 
Civilization. 

- Recognize how great leaders who were products of their times, 
had major roles In determining the future of Europe and of 
Western civilization. 

- Develop the ability to read a x^lde variety of sources containing 
both fact and opinion and to establish criteria by which these 
sources can be evaluated. 

- Interpret the study of history, deductively and Inductively, 
using the tools of the scientific method of Investigation. 

Evaluation 

Appraisal of student growth In terms of the purposes of the course Is help- 
ful In assessing success and in diagnosing difficulties. Class discussions, 
oral and \nrltten reports, panel discussions, and essay and objective type 
tests are useful means of appraising progress. 

Exasq>les of learning activities. Including measures of evaluation, follow the 
course content of each unit. These have been developed in terms of the 
purposes stated on page ill. 
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INTRODUCTORY UNIT 



THE REI^ISSANCE AND THE REFORMATION PAVED THE WAY FOR THE 

DEVELOPMENT OF MODERN EUROPE 



No study of modern Europe can be justified without an overview 
of the period of European history that served as the bridge 
betxoeen Medieval Europe and Modern Europe, namely the Renaissance 
and the Reformation, It was during this period that the base 
of modern European civilization was established* Many of the 
forces and the values which affect Europeans and the world 
today had their birth at this stage of history. 

The study of the Renaissance and the Reformation is, in essence, 
an examination of the record of man's awakening to his endless 
potential, of his quest for truth and beauty, and of his search 
for security and freedom. Emphasized are the impact of the 
voyages of discovery and exploration, the rise of the capitalistic 
system, the revolts against established religious institutions, 
and the creation of national states. The combination of these 
elements provides a setting for a study of Modern Europe. 



Suggested Time Allotment 

2 VTeeks 




I. The Renaissance* \Aiich originated and flourished 'in Italy* was* in 
essence* an awakening to man's awareness of his own potentials and 
of those of his environment. 

A. Geography had a major role in making possible Italy's many 
achievements during this period of history (1300 to 1600) • 

1. Trade and comnerce resulting from the Crusades made Italy 
the crossroads of the European world. 

2. Physical features* climate* soil* and location favored the 
rise of the independent city-states of Florence, Venice, Milan, 
and Rome as important centers of trade and culture. 

B. The wealth and riches of the Papacy and of the independent city- 
states gave impetus to the rise of a commercial class, as 
exemplified by the Medicis of Florence* who encouraged the creation 
of great works of art and literature and the following of other 
cultural pursuits. 

1. Europe and the world continue to be indebted to the 



great cultural heritage of the i. :naissance. 

* a. In literature, the foundation of the modern Italian 

language was established in such works as: 

- The Divine Comedy , by Dante Alighieri 

- The Sonnets , by Francesco Petrarca 

- The Decameron , by Giovanni Boccaccio 

* b. In art, the media of painting, sculpture, and architecture 

were explored by such artists as: 

• Michelangelo Buonarroti, with his frescoes of the 
"Sistine Chapel" and sculptures of the "Pieta," 
the 'David," and the '^ses" 

• Leonardo Da Vinci, with his paintings of the 'Mona 
Lisa" and the 'Last Supper" 

- Raphel Sanzio, with his paintings of the 'Madonna of 
the Chair" and the 'Dchool of Athens" 

c. Scores of other men contributed to many aspects of the 

world of art. 
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* Enrichment 



* 2. Intensive rivalries among Italian and other European city- 
states stimulated the development of modern political 
science, as exemplified by Niccolo Machlavelli*s The Prince. 

It also encouraged an interest in scientific studies, both 
theoretical and practical, as evidenced by the works of 
Leonardo Da Vinci and by the experiments of Galileo Galilei. 

3. A reverence for antiquity and, with it, an unending curiosity 
to uncover the mysteries of the past were strong motivations 
that developed into the school of thought kno\m as humanism. 

4. The concept of the total man, skilled and learned in a multitude 
of life's activities, was a contribution of the Renaissance; 

it continues to have an impact on European education today. 

5. The medieval world, based on faith and on the teachings of 
Christian philosophers, was challenged by the rebirth of know- 
ledge from antiquity and by the impact of the age of discovery 
and exploration. 

II. From Italy, the Renaissance spread to Spain, France, England, Germany, aud 
the Netherlands. In each European area Influenced by the Renaissance, 
certain alenents of the movement vere prwnlnent, while others had lesser 
roles. 

* A. The Spanish contributed great masterpieces in art and literature, as 

exenq>lified by El Greco's painting of "The Burial of the Count of Orgaz 
and by Miguel Cervantes' novel Don Quixote . 

* B. The French author Francois Rabelais ^typified the Renaissance spirit 

of inquiry into man's spiritual beliefs and practices in his wrk 
Gargantua and Pantagruel . 

* C. William Shakespeare's plays, such as Hamlet , and Sir Francis Bacon's 

Novum Organum . reflected the Influence of the Renaissance in England. 

* D. German humanists Ulrich von Hutten and Crotus Rublanus, co-authors of 

Letters of Obscure Men , satirized their concept of the worldliness 
and greed of the clergy. The German Renaissance in art was limited 
to painting and engraving, chiefly represented by the works of 
Albrecht Durer, as in his painting of the "Adoration of the Magi," 
and by Hans Holbein, known for his painting of 'Tirasmus." 

* E. The Netherlands produced pollphonlc choral musiCtas exemplified by the 

works of Joaquin des Frez, and created many fine works of art, such 
as van Eychs' altarplece "Adoration of the Lamb." 

III. The Reformation gave impetus to individualism and challenged the authority 
of the Church of Rome as the sole interpreter of spiritual matters. 

A. Martin Luther, in the 95 Theses, idio questioned many practices of the 
Roman Catholic Church, such as Papal taxation and indulgences, refused 
to recant; subsequently, he ii&s exccmmunicated , thus paving the way 
for the establishment of Lutheranism. 



* Enrichment 
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B* D 0 Sideriu 8 Erasmus • the noted Dutch humanist* also criticized many 
practices of the Church but refused to sanction or support Luther. 

C. A chain reaction of events caused by Luther's break with Catholicism 
caused Europe to experience a series of bloody religious wars. Their 
outcome weakened the Papa^ and reduced the effectiveness of the 
Church in coobattijg the growing Protestant movement. 

1. Many lords and kings* especially in northern Europe* became 
Protestants . 

2. The nationalistic character of the struggle between Rome and 
Protestant lords and kings was highlighted by Henry VIII 's 
break with the Papacy and establishment of the Church of England. 

* 3. Sir Thomas Mare* Lord Chancellor of England under Henry VIII and 

humanist ^author of the book Utopia » did not sympathize with the 
king's design of establishing a national church under subjection 
to the state. He was convicted and beheaded for refusing to take 
the Oath of Supremacy acknowledging the king as the head of the 
Church. 

4. Ulrich Zwingli founded the Reformed religion in Switzerland. In 
many respects* it was similar to Lutheranism but differed most 
widely on the interpretation of the Lord's Supper. 

D. John Calvin* who became the new leader of the Reformed Church after 
Zwingli' 8 death* differed mostly with Lutheranism on the doctrine of 
faith a"d salvation and developed the dogma of predestination. 

* 1. The philosophy of Calvin had its greatest impact in Switzerland 

and in France* where the Huguenots became its disciples. 

* 2. Calvinism also left its mark in the Netherlands and in parts of 

northern Europe; in Scotland* John Knox and his followers 
established the Presbyterian Church. 



* Enrichment 
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INIRODVCTORY UNIT 



SUGGESTED LEARNING ACTIVITIES 



I. Geographical Factors 

/ — Ask students to locate on an atlas or on a desk map the major cities of 
Italy. Discuss the reasons uhy the cities were established at these 
locations. Instruct pupils to list the major geographical features* 

^uch as rivers and mountains. 

Evaluation ; Administer a brief objective test* matching each Italian 
city to the most significant geographical features idilch contributed 
to Its growth. 

Assign a committee to perform research concerning the economic structure 
of a nund>er of Italian, German, or Flemish communities during the 
fifteenth century. Appoint each menler of the conmlttee to contribute 
orally his findings to the class. Discuss with the class possible 
answers to the following question: *Vbat were the geographic factors 

that determined the economic activities of the communities described 
In the reports?" 

Evaluation ; Administer an essay test. In which class members answer 
the following questions: 'Yo what extent were geographical factors of 

major ioqx>rtance In determining the economic life of some of the leading 
European cities of the fifteenth century? Hhat factors, other than 
geographic, may have been present?" 

II. Moral and Spiritual Values 

/ — Request that students list some of the practices of the Roman Catholic 
Church which were being questioned and attacked by a number of religious 
leaders and citizens during the Renaissance and Reformation period. 
Discuss the list with the class, and ask pupils to point out what basic 
teachings of Christianity were being violated by these practices. 
Evaluation ; Instruct students to imagine themselves as citizens of a 
German state In which Martin Luther was well known. Then, ask pupils 
to write an Imaginary letter to another friend In Germany, expressing 
disapproval of some of the practices of the Roman Catholic Church. 

-- Select a student to play the role of Martin Luther, and appoint a 
committee to act as the Ei^eror's court. Imagine that Luther Is on 
trial and Is asked to recant his beliefs. Nhlle the mock trial takes 
place. Instruct the class to take notes of the proceedings. At the end 
of the trial, hold a class discussion to suonarlze the key points and 
Issues that were brought out at the trial. 

Evaluation ; Instruct students to imagine themselves as German, Italian, 
Spanish, or English reporters who covered Luther’s trial. Ask them to 
write a story reporting the proceedings and their significance to 
European society. 



/ Adaptable for slow learners 
* Generally for mOTe able pupils 
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*— Appoint a committee to prepare a ‘Meet the Press** conference. Several 
committee members should develop a battery of questions; these should 
then be directed to the panel of spealcers. One panel member will 
represent Martin Luther* * another will act as a ranking Bishop of the 
Roman Catholic Church, and a third will represent Desiderius Erasmus. 
Evaluation ; Administer an essay test on the following subject: Tfhat 

were the key moral and spiritual values at stake at the time of the 
Reformation, as evidenced by the statements and actions of men like 
Martin Luther, l>esiderius Erasmus, and the Pope? Would these values 
be applicable to today's society? Defend your position. 

III. Democracy and Totalitarianism 

f - — Appoint a panel to report on exanq>les of democracy and democratic 

practices during the Renaissance. After panel members have reported, 
instruct students to list those European communities that most closely 
resembled the definition of democratic states and to discuss the 
reasons for their choices. 

Evaluation : Request that students summarize in a brief paper the major 

points covered by the discussion. 

— Select a pupil to make a survey of a number of rulers in the Renaissance 
and Reformation period idio best fitted the description of Machiavelli's 
The Prince . (Cesare Borgia, Machiavelli's model, may be used as a 
starting point.) Ask the pupil to present an oral report, and require 
class meinbers to take notes. Through class discussion, summarize the 
characteristics of the rulers and leaders surveyed that identify them 
as totalitarian. 

Evaluation: Administer an essay test to consider answers to the 

following question: "In tdiat respects did the petty tyrants and rulers 

of the Renaissance practice Machiavelli's standards for totalitarian 
dictators?" 

— Assign the class to read in the textbook about the tyrants and rulers 

of the Renaissance. Then discuss the meaning of the following terms: 
petty tyrant, benevolent dictator, ruthless dictator, and totalitarian. 
Also discuss answers to the following: What exanq>les. of dictators are 

there in the world today? 

Evaluation ; Request that students prepare a notebook chart listing as 
many exaoqtles of dictators and petty tyrants as they can identify from 
their reading and class discussion. The chart should include the names 
of the rulers and the place and period of time in which they ruled. 
Students also should include two examples of each dictator's practices. 

IV. Political and Human Freedom 

/ — Select several library books and read to the class excerpts that describe 
living conditions in Eiurope during the fifteenth and sixteenth centuries. 
Instruct students to take notes and to place a star in front of those 
items which concern political and human freedom. After the readings, 
ask students to discuss the notes. On the chalkboard, list those 
items idiich demonstrate the lack of political and human rights that 



f- Adaptable for slow learners 

* Generally for more able pupils 
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existed during this period of history. Ask: 'TJhy were those rights 

non-existent at that time?" 

Evaluation: Administer a brief objective testf In which class 

members check which of the political and human rights existed In Europe 
during the fifteenth and sixteenth centuries. 



*— Hold a mock trial In idilch the leaders of the Peasants* * Revolt (1525) 
are sentenced to death by the German princes. Appoint a three - 
member comnlttee to act as the defendants and a committee of five 
pupils to act as a tribunal of princes. Each committee member should 
be prepared through library research to present his case. A list 
of charges should be compiled by the panel of judges. During the 
proceedings, class members are to take notes. After the trial, lead 
a class discussion In idilch the following are considered: (1) Why 

did the peasants revolt? (2) Against what people and Institutions 
was the revolt directed? (3) Why t«as the revolt unsuccessful? 

(4) What political and human rights, as we understand them, were 
violated by the trial? 

Evaluation; As a summary of the mock trial. Instruct sttidents to 
prepare a list of grievances that the peasants would have presented 
to the princes of Germany In 1525. 



— Appoint a comnlttee to plan an oral report for the class on the 
attempts by various groups to revolt against established authority 
during the Renaissance and Reformation period. A starting point 
might be a report on the downfall of the Medlcls of Florence. The 
committee should point out the extent to idilch these uprisings 
succeeded or failed and the reasons Involved. After the oral reports, 
class discussion should enqphaslze the problems that prevented demo- 
cratic solutions during that period of history. 

Evaluation : Request that students prepare a paper regarding answers 

to the followlrg question: 'iCo what extent did people during the 

Renaissance and the Reformation have political and human rights as 
we understand them today?" Ask class members to cite examples to 
support their conclusions. 



V. Contributions of European Nations 

/— Select a committee to prepare a bulletin board display In which 

several countries of Europe are featured and their contributions to 
European civilization in various fields are plctoriallzed. These 
could be shown through pupil drawings, cartoons, and charts, or 
through a collection of travel brochinres and posters. Committee 
members are to present brief oral reports to the class, discussing 
the significance of the display. 

Evaluation : Instruct students to prepare a series of questions and 

answers based on the bulletin board display and committee reports. 



/ Adaptable for slow learners 
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*— Delegate to a comnlttee the responsibility of preparing and organizing 
an imaginary educational T.V. program. The group should in turn 
appoint a script writer* * a prop man* and two resource staff members. 

Their task will be to present a travelogue tour of Europe* using such 
visual aids as slides* photos* posters* or art books; and* through 
the narration* to relate the background story of ioq>ortant European 
art works* literary selections* or other achievements which are of 
lasting significance. After the program* permit class members to ask 
questions* and list the committee's contributions for further discussion. 
Evaluation ; Instruct class members to write a summary in support of 
or opposed to the selections and the conclusions arrived at by the 
committee. 

— Plan a slide or filmstrip lecture covering the following topics: (1) the 
art contributions of the Italian* Flemish* German* French* Spanish* and 
English Renaissance; and (2) the literary contributions from these 
same areas. Discuss the reasons why these masterpieces have had a last- 
ing influence on European civilization. In ^diat specific ways did 
each area contribute to the cultural enrichment of Europe and the 
world? 

Evaluation ; Administer an essay test in ^ich students answer the 
following question: 't’lhat were the characteristics of the outstanding 

art and literature of the Renaissance that contributed to the advance- 
ment of European civilization and have continued to influence European 
society today?" Instruct class members to cite examples and to defend 
their answers. 

/ — Arrange a field trip to the L.A. County Art Museum. During a visit 
to the Renaissance art collection* ask students to list the art works 
on display* and instruct them to react by writing brief comments or 
descriptions concerning each work of art. Secure from the museum 
descriptive folders of the work* and appoint a student to lead a dis- 
cussion reviewing observations during the field trip. Invite students 
to contribute their reactions. 

Evaluation : Select a panel to discuss answers to the folloiTing: 

(1) llhat were the characteristics of Renaissance Art that identified 
it as such? (2) TThich of these characteristics contributed to the 
development of European art and transcended any given period of time? 

/ — Select the names of ten outstanding leaders of the Renaissance and 
Reformation period in Ettrope* and write these on the chalkboard. Ask 
class members to obtain information about the leaders from the text- 
book and to prepare a chart listing their names; the areas in idiich 
they resided; and* finally* an outstanding achievement of each. 

Review the results vTith the class through discussion and use of the 
charts. Then list on the chalkboard the information ^ich the pupils 
learned from the reading assignment. Request that class members 
select the three most outstanding leaders from the list. 

Evaluation; Conduct a competition in which each student is to complete 

in writing this statement: . and 

are my choice as the outstanding leaders of the Renaissance and Refor- 
mation because: 



^ Adaptable for slow learners 

* Generally for more able pupils 
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VI* * Great Leaders 



/ — Appoint a committee to prepare a "Hall of Fame" bulletin board display 
featuring the outstanding leaders of the Renaissance and Reformation. 
Committee members are to attempt to select personalities from diverse 
fields but not necessarily political, religious, or military leaders. 

The committee chairman Is to present an oral report and lead a class 
discussion based on the display. Class members are to take notes. 
Evaluation ; Select a team of three boys and a team of three girls. 

Stage a contest In idilch class members 17III direct questions to the 
contestants through a student leader regarding the "celebrities" of 
the Renaissance and Reformation periods. Appoint a student to act 
as a score keeper. After the contest. Instruct class members to 
wlte a mmiber of paragraphs summarizing the significance of the 
achievements of the leaders described by the contestants. 

* — Instruct a conmilttee to select the five outstanding leaders of the 
Renaissance and Reformation. Through the use of textbook and library 
resources, the committee chairman should assign to each member the 
compilation of a biographical survey concerning one of the selected 
leaders. Instruct committee members to record the favorable as xfell 
as the unfavorable achievements of each "celebrity." Stress the fact 
that many leaders expounded unpopular causes, or were unpopular In 
terms of the established authority, at that time. Each committee member 
Is to present an oral report making frequent use of references to 
sources of Information. Emphasize to the class evidences of con- 
flicting versions or points of view regarding the role and significance 
of each leader. 

Evaluation; Administer an essay test based on the follof>7lng question: 
'*To what extent neve the leaders responsible for the movements leading 
to the Renaissance and the Reformation?" Instruct students to cite 
specific examples and to defend their answers. 



VII. Sources 



— - Ask students to bring to class several accounts covering the events of 
Martin Luther's exccmamunlcatlon as recorded at the time of the event. 
These should be representative of the Papal, Luther's, and a third 
disinterested party's points of vlex-7. Instruct class members to 
select representative excerpts and to present a ten minute oral report, 
stressing the contrasts In the accounts and Interpretations. 

Evaluation ; Discuss x^lth the class the reasons for the differences 
in the accounts of a specific event. Point out examples in daily 
life, such as the differences in the reports of t \-70 drivers Involved 
in an auto accident, or a spectator's reaction to an "unpopular" 
call by a plate umpire. Then review with the class the main points 
covered In the accounts of Luther's excommunication. Ask students 
to summarize these points In their notebooks. 



/ Adaptable for slow learners 

* Generally for more able pupils 
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•- since Galileo Galilei is regarded by many historians as the father of 
modern science, direct a panel to present evidence to demonstrate 
that Galileo was not as highly respected in his lifetime as he is 
today. Ask pane? members to consider the following: IThat groups 

and individuals attacked and ridiculed Galileo *s theory and experi- 
ments? Tfhat iTere the conclusions of the critics regarding the 
significance of his achievements? Uhat evidence can be found in 
jomrnals, periodicals, books, and other documents that were %n:itten 
during Galileo's lifetime in support of his experiments and views? 

How do these compare with the critical accounts? 

Evaluation : Instruct the class to write a brief description of the 

problems that a student faces in determining the accuracy and validity 
of an historical event, or an account of an historical figure's Impact 
on civilization. Use the life of Galileo as an example. 

* — Appoint a committee to study several significant Renaissance witings 
related to the Humanists' research into Greco-Roman antiquity. Ask 
the members to compare these documents with contemporary scholarly 
research reports. Instruct the committee members to summari:ie their 
findings and to present an oral analysis of their report. Through 
class discussion, elicit from the students the reasons for the 
diversity of factual information as well as for the variations in 
analytical interpretation. 

Evaluation ; Administer a test based on the follov/ing ess*'y question: 
'tiHiat do the documents and papers of the Renaissance reveal about the 
reliability of sources, especially those pertaining to antiquity? 

VIII. Deductive and Inductive Reasoning 

L — Point out that Columbus believed the earth is round and set out to 
prove that he could reach the Indies by sailing constantly vTestward. 

To most of his contemporaries, he was regarded as odd, if not insane. 
Ask the class to discuss answers to the follOTTing: "If you xjere living 

in Columbus' time, xdiy would you laugh or ridicule Coltimbus' ideas? 

Uhat xx>uld be your viexjs about the earth, the sun, the moon, and the 
planets? Iftiat would be the reasons for your conclusions? TJhat type 
of reasoning iras involved? Uliat v;rere the x^eaknesses of this approach?" 
Evaluation ; Direct class members to list the observations and the 
reasons Columbus used to support his viex/s that the earth is round. 

By today's standards of thinking, what steps did Columbus use to 
arrive at his conclusions? 

* — Appoint a committee to collect samples of scholarly treatises by 
outstanding figures of the Renaissance and Reformation. Using 
Leonardo Da Vinci's notebooks as an example, instruct committee members 
to report on the methods of observation used and the methods employed 
to arrive at the conclusions based on the observations. The committee 
should be prepared to point out the xjeaknesses of the methods utilized 
by the leaders of the period. Lead a class discussion concerning the 
methods that should have been employed to reach more valid conclusions. 
Evaluation ; Instruct students to xarite several paragraphs listing the 
\rays in xdiich Renaissance and Reformation thinlcers developed techniques 
for deductive as xrell as inductive thinking and to cite as many examples 
as possible. 



/ Adaptable for sloxr learners 
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«— Divide the class into several conmlttces representing each of the 
folloiTlng: 



Roman Catholic Church 
Lutheran Church 
The Calvinist 
Presbyterian Church 
Other Religious Denomination 

Request that each committee prepare a case supporting its position 
by conducting research concerning the dogmas, principles, and teachings 
of the respective faiths. Then ask the committees to present oral reports 
to the 'Class* following this format: 

”1 believe in my faith because 



At the end of each presentation, direct the class to ask committee 
members to analyze the reasoning processes used in reaching their 
conclusions. In view of the controversial nature of the topics, 
instruct students to make every effort to maintain an objective 
approach and to make clear that no position is more support than 

another. The main point to be stressed is that each group developed 
a technique to justify the philosophy which it represented. 

Evaluation : Ask class members to prepare a list of the approaches used 

by the various religious groups during the Reformation to support their 
respective teachings. 



* Generally for more able pupils 
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UNIT ONE 



THE RISE OF THE MODERN NATIONAL STATE AND THE COMP^G 
OF THE AGE OF ENLIGHTENMENT PREPARED THE HAY FOR THE GRCTfTH 
OF DEICCRACY IN SOME AREAS OF EUROFE 



In this unity a survey is presented at the rise of 
Spain, France, England, Sweden, Prussia, and Russia 
as major national states. Emphasized are the ambitions 
and conflicting Interests of major rulers and the 
consequences of their policies. Concurrent with 
political events, the economic, social, and cultural 
forces are traced that created the environment of 
the time, idiich is known as the Age of Enlightenment. 
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Suggested time allotment: 

4 weeks 



4^ ^^ , iiillMiiiliii I' 



Unit One 



I. Costly wars of conquest hastened the decline of feudal institutions 
and strengthed the position of the national monarch as the head of 
the state. 

A. In the sixteenth century under Charles V and Philip II, Spain 
became the most powerful political state in Europe. 

1. Many small feudal kingdoms were absorbed, and neighbors 
were forced to bow to Spanish power and prestige. 

2. Spain waged war against all enemies of Catholicism and 
became the center of the Counter Reformatio. 

3. Questionable internal policies of the Spanish king and mis- 
guided military ventures against England and its allies led 
to the recession of Spain as a major power. 

B. The Elizabethan Age of the late sixteenth century prepared the 
way for England's role as the dominant European naval power. 

1. The strong policies of the Tudor monarcha -- Henry VII, 

Henry VIII, and Elizabeth I — united the English people. 

*2, A new spirit of national consciousness was reflected In the 
golden age of literature and the arts. 

3. In the seventeenth century, England became Involved in 

religious and political Internal strife which was to result 
in a weakening of absolutism and a strengthening of 
parliamentary government. 

C. In the seventeenth century under Louis XIII and XIV, France 
became the dominant national power in Europe. 

1. Strong ministers, such as Cardinal Armand de Richelieu and 
Cardinal Jules Mazarln, assisted in strengthening of the 
position of the king as a 'divine right' monarch. 

2. Catholic France, allied with Protestant Sweden against the 
Hapsburgs of Germany during the Thirty-Year War, secured 
the province of Lorraine, which helped to establish France's 
present boundaries. 

D. As France and England grew in stature, Prussia, Russia, and Sweden 
also emerged as lnq>ortant national states. 

1. The policies of Prussian kings, such as Frederick the Great, 
caused Prussia to become the leader in efforts to unite Germany. 

2. Peter the Great and Catherine the Great of Russia established 
royal authority as the supreme power over the Russian people. 
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3. Gustavus Adolphus, King of Sweden, made possible the 

territorial expansion of his nation by the the annexation 
of many German lands along the Baltic coast. 

E. Other national states were established or x^ere destroyed by the 
major warring powers. 

1. Sv 7 itzerland and Holland x/ere recognized as free and 
independent nations by the Peace of Westphalia in 1648. 

2. At the end of the eighteenth century, Poland was partitioned 
by neighboring Austria, Prussia, and Russia. 

II. The intellectual, cultural, and social awakening of the Age of Enlight- 
enment prepared the way for the downfall of the Old Regime. 

A. Scientific curiosity, as demonstrated by the works of Johann Kepler, 
Galileo Galilei, Rene Descartes, Sir Isaac Hewton, and others, 

led to the development of nex^ concepts about the universe. 

*1. Johann Kepler's laws accurately described the motion of 
the planets. 

*2. Galileo Galilei, through his experiments, became known as 
the father of modern science. 

*3. Rene Descartes stressed the method of deductive reasoning 
as the path to knox/ledge. 

*4. Sir Isaac Newton, through his experimentation in gravitational 
theories and momentum forces, came to be regarded as the 
principal founder of the Enlightenment. 

B. In the Age of Enlightenment, use of reason, natural laws, the 
’return to nature ’ approach to life, and the perfectibility of 
human nature and society were stressed. 

1. Voltaire, vihose real name was Francois Marie Arouet, 'was 
the embodiment of the Age of Reason and the outstanding 
critic of the Old Regime* 

*2. Other intellectuals of the eighteenth century, such as 

Jean Jacques Rousseau and John Locke, also took issue x-rith 
philosophy of divine rights and were bitter critics of 
autocractic monarchies. 

C. The arts, including painting, architecture, music, and literature, 
expressed the character of the Age of Enlightenment in various 
forms of classicism, utilizing the baroque and the rococo styles. 
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The palaces of the kings, the nobles, and the hierarchy of 
the Church of Rome exemplified the splendor of temporal and 
spiritual rulers. 

2. State subsidization of the arts became an integral part of 
the established order. 

*a. Artists, such as Jules Hardouin Mansart, the architect 
of Versailles, and Antoine Watteau, known for his 
paintings of court life, were favorites of the French 
Court . 

*b. Musicians like Johann S. Bach, v;ith his chorales and 
organ music, George F. Handel, with his oratorios, and 
Franz Joseph Haydn, with his symphonies and chamber 
music, achieved world-wide fame. 

3. Reverence for form and detail were outgrowths of the 
classicism of the sixteenth and seventeenth centuries. 

4. Same non-conformists contributed to the enrichment of the arts. 

*a. Rembrandt van Rijn painted subjects from real life and 
applied new knowledge of light and shadow to his work, 
as exemplified by his painting 'The Anatomy Lesson. '' 

*b. Francisco de Goya depicted royalty in his paintings in 
a critical, satirical manner and also sketched subjects 
detailing the horrors of v;ar in a series known as 
'Disasters of War. 

D. The excesses and corruption of the Old Regime in France contributed 

to its do\mfall and led to the growth of democracy. 

1. The splendor and sumptuousness of life among members of the 
royalty and the nobility were in marked contrast to the 
living standards of the common people. 

2. Unwise economic policies, such as the levying of unreasonable 
taxes and the buildings of lavish edifices, hastened the decay 
of the established order. 

3 3. Other factors, such as the flagrant disregard for basic human 

rights, contributed to the inevitable revolt by the people. 

4. The calling of the Estates General by King Louis XVI in 1789 
was an effort to resolve France's financial crisis. Instead, 
however, it resulted in demands by the bourgeois class and 
commoners for constitutional government and for doubling of 
the Third Estate. 
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5. The refusal of the First and Second Estates to cooperate 
with the leaders of the Third Estate led to the establishment 
of a separate National Assembly. It represented the 
bourgeois class and the coanoners, who proclaimed themselves 
as the true representatives of the French people. 

6. King Louis XVI, in an effort to suppress the activities 
of the National Assembly, closed the hall at Versailles 
where the deputies met. Undaunted, the Assembly moved 
into a large tennis court nearby and took the Tennis 
Court Oath, which marked the preliminary step toward the 
outbreak of the French Revolution 
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Unit One 



SUGGESTED LEARNING ACTIVITIES 



I. Geographical Factors 

Ask students to refer to a map of Europe at the beginning of Charles Vs 
reign and to a map at the time of his death. Ask class members to 
list the lands Which Charles V acquired and to discuss how the lands 
were obtained. Also instruct students to list other examples of enqdres 
Which they have studied. 

Evaluation ; Ask each student to mark on an outline map of Europe those 
territories that were part of Charles V's empire at the beginning and 
at the end of his reign. Instruct class meod>ers to use different 
shadings to label original lands from those that were added during 
Charles Vs lifetime. Each major acquisition should be labeled and, 
at the bottom or on the opposite side of the desk map, a statement of 
the manner by Which the land was acquired should be recorded. 

■“ Request that students mark and identify on an outline map the countries 
of Europe that were existing at the time of the Treaty of Westphalia. 
Compare the results with a present-day map of Europe. Ask class members 
to list those nations which appear on both maps and to place a check mark 
in front of the names of these nations. Lead a class discussion of 
the circumstances that favored some nations and people over other groups 
in their rise to prominence as powers on the European scene. 

Evaluation ; Request that students write a brief description of the reasons 
for and the circumstances that led to the Treaty of Westphalia. Discuss 
the results of the assignment, and list on the dialkboard the key points 
that were covered. Then ask class menibers to select the most important 
points. Demonstrate through discussion the inq>ortance of the nationalism 
and balance of power concepts in the preparation of the Treaty of 
Westphalia. 

Appoint a comnittee to conduct research concerning the way in xdiich 
Spain, England, and France utilized the resources of their colonial 
possessions to develop their econcxBy. Ask the comnittee to present 
an oral report covering the following points; (1) To what extent did 
the respective governments control, guide, and regulate economic 
activities in the colonies and at home? (2) How did geographic conditions 
such as climate, soil and water resources, determine the nature of the 
economic development in the colonies and at home? (3) To what extent 
were the means of transportation and communication developed? (4) How 
was the manpower utilized? (5) Which economic system, if any, xanrlced 
better? 

Evaluation; Direct class members to assume the role of a Spanish, 

English, or French economist of the seventeenth century and to write 
a description of a program for domestic and colonial development. 
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II. Moral and Spiritual Values 



/-- Ask students to read descriptions of court life in the reigns of Louis XIV 
and Louis XV from the textbook and from supplemental materials. Lead a class 
discussion of some of the practices of the nobility that were questionable 
and subject to criticism from the standpoint of moral values » and list the 
procedures on the chalkboard. Discuss how they helped to bring about the 
French Revolution. 

Evaluation ; Instruct the class to write several paragraphs discussing the 
questionable practices of the court nobles during the reign of Louis XIV 
and Louis XV. 

Select a committee to prepare an "I was There" dramatization of the 
Papal excommunication of King Henry VIII of England and to discuss the 
moral issue of divorce from the standpoint of the Church of Rome and 
Henry VIII. The committee should appoint one member to portray Henry VIII 
and another to play the Pope's role. Each member should be prepared 
through library research to doctsnent and support his case. 

Evaluation ; Instruct students to prepare a chart summarizing the key 
arguments presented by the Roman Catholic Church against divorce and 
those stated by Henry VIII in support of it. Treatment of this moral 
issue should be based on the record of the events concerning the ex- 
communication of Henry VIII. 

— Appoint a committee to survey the major plays of Hilliam Sliakespeare and 
to report orally to the class, pointing out, in particular, examples of 
references to English national pride, to patriotism as an ideal, to 
courage, to virtue, and to other moral and spiritual qualities basic to 
VTestern civilization. Through discussion, help the class to determine 
how Shakespeare's plays helped to instill positive moral and spiritual 
values. 

Evaluation ; Administer an essay test based on the following question: 

"To what extent did Shakespeare's plays mirror the moral and spiritual 
values of the Elizabethan Age of England?" Ask students to cite examples. 

III. Democracy and Totalitarianism 

XIrite the terms totalitarianism, democracy, divine right of kings, and 
rights of man on the chalkboard. Discuss ^th the class the meanings 
of the terms, and ask students to list examples in their notebooks. 

Point out that democracy, while deeply rooted in the life of the ancient 
Greek city of Athens, nevertheless was suppressed throughout the 
centuries by many forms of totalitarianism, of t^ich the divine right 
monarchy concept is an excellent example. 

Evaluation; Direct class members to complete in writing the folloi-zing 
statement: "If I were a Divine Right King, I would issue the following 

edicts: 



Ask students to present orally their edicts and to discuss them with 
the class. 



/ Adaptable for slow learners 
* Generally for more able pupils 
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